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Table 1. TIPPS-based actionable recommendations to address challenges facing students

*COVID-19 significantly disrupted U.S. K-12 schools, impacting both students and *Schools should use the 10 pillars of the TIPPS framework to prioritize system-wide

school professionals. , , , , changes to the school environment that can help address the negative impacts of COVID-
. .y . . Impact of the COVID-19 Relevant TIPPS pillars to help address the impact Actionable recommendations for schools

*School closures and remote learning led to frayed school communities, learning - 19

losses, increased absenteeism, a rise in mental health issues, and heightened feelings Hlimllnges aite) Revammenekiiins o Siekiit Pillars intersect and build on each other, offering multiple entry points for intervention.
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°Recogn|2|ng how SYStemIC Processes Shape pandemlc experiences IS crucial for TIPP 4: Build community Incorporate regular community-building activities like team- imite unding and resources to Imp ement a comprenensive trauma-intorme

effective interventions, highlighting the need for a system-wide, trauma-informed Bl e e ) el et s program
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*Goals of the review: We examined how the Trauma-Informed Programs and Absenteeism I:n';j;egzse Sl tncerstanding and fise of STrengthsbase community

Practices for Schools (TIPPS) framework helps schools build resilience to the effects *Balancing the implementation of TIPPS with existing academic and administrative

. . . TIPP 10: Create a support system to address emergent needs | Establish ways for school professionals/peer mentors to Sl cltac
of the pandemic through a comprehensive, system-wide approach based on 10 core rovide additional tutoring/mentoring opportunities to responsibilities
pillars. students, as needed *Ensuring ongoing support and professional development to sustain the trauma-
TIPP 2: Increase awareness of the signs and symptoms of | Provide training sessions to all school staff about recognizing informEd apprOaCh
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Internalizing symptoms/mental

TIPP 5: Develop and model positive relationships Encourage teachers to develop positive relationships with all
health concerns (e.g., students in their classroom F U N DI N G STATE M E NT

1. Ensure all members of 2. Increase awareness of
the school community feel

safe, respected, and valued

depression and anxiety)
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TIPP 4: Build community Organize regular community-building events like game nights TOdd Herren kOh I .
and talent shows for students and school professionals

Social isolation and loneliness
TIPP 10: Create a support system to address emergent needs | Provide students and staff with mental health resources and ADDITI ONAL RESOU Rc ES

% support services such as counselling or peer support groups

3. Increase awareness of

biases and stereotypes 4. Build community Table 2. TIPPS-based actionable recommendations to address challenges facing teachers 10 learn more about the TIPPS initiative and gain access to additional resources, check out

and school administrators our website using the QR code below.
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